
1

General Handbook

2008-09

      



2

Table of Contents

SECTION  I   ARTHUR ACADEMY CHARTER SCHOOLS
            Page
  1.  Arthur Academy School ListingsÉÉÉÉÉÉÉ..  3
  2.  Central Staff ÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ..  3
  3.  GovernanceÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ.  3
  4.  Philosophy and Mission StatementÉÉÉÉÉÉÉ  4
  5.  Instructional ModelÉÉÉÉÉÉÉÉÉÉÉÉÉ  4
  6.  HistoryÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ 6
  7.  CurriculumÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ.  7
  8.  Test ResultsÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ  9
 
 
 
 

SECTION II   SELECTED POLICIES

  
  1. Mastery Learning Institute OrganizationÉÉÉÉ..  16
  2. Enrollment and AdmissionsÉÉÉÉÉÉÉÉÉ..  17
  3.  General Complaint Procedures ÉÉÉÉÉÉÉÉ.  19
  4.  School Advisory Committees ÉÉÉÉÉÉÉÉÉ  20
  5.  Field TripsÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ...  23
  6.  School VisitorsÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ  23
  7.  Student Conduct and DisciplineÉÉÉÉÉÉÉÉ. 23
 



3

SECTION I
1. Arthur Academy School Listings   2008-09

David Douglas Arthur Academy 
Tina Long, Manager
13717 SE Division Street 
Portland, Oregon 97236  
School Office  503-252-3753 
Fax  503-761-4143

Woodburn Arthur Academy
Ryan Hull, Teacher/Manager
575 Gatch 
Woodburn, Oregon 97071
School Office 503-981-5746
Fax  503-981-5742

Portland Arthur Academy
Tina Long, Manager
7507 SE Yamhill  Street
Portland, Oregon 97215
School Office 503-257-3936
Fax  503-257-3929

                 

Reynolds Arthur Academy
Chris Arnold, Teacher/Manager
123 SW 21st St. 
Troutdale,  Oregon 97060
School Office 503-465-8882
Fax  503-465-8883
      

Gresham Arthur Academy
Michelle Duhon, Teacher/Manager
1890  NE Cleveland  Ave. 
Gresham, Oregon  
School Office 503-667-4900
Fax  503-667-4933

      

Yankton Arthur Academy
Michael Arthur, Teacher/Manager
33025 Pittsburg Rd
St. Helens, Oregon  97051
School Office 503-366-7030
Fax   503-397-3041

                       

2.  Central Staff      Central Administrative Office

Executive Director:    Charles Arthur  13717  SE  Division St. Portland, OR 97236

        Ad. Office phone: 503-762-6061

Business Manger:    Dennis Tiede

Bookkeeper:    Jill Domine

3.  Governance
A Board of Directors governs the Arthur Academy Charter Schools. The Board conducts its meetings in the 
Administration Office on 13717 SE Division, Portland, Oregon 97236. Unless otherwise announced, 
meetings are held on the third Thursday of each month.  Meetings are posted on the web page and at each 
school office.  
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4.  Philosophy and Mission   

It is the philosophy of Arthur Academy to provide a school that is academically focused and that 
accelerates academic achievement of all children while increasing self-esteem.   Arthur Academy combines 
the benefits of traditional educational content with the most advanced teaching methods available.  It 
prepares students to be informed, responsible citizens who will proceed through their endeavors with 
purpose, passion and proficiency.  These goals will be accomplished by providing activities and programs 
that are age appropriate, that children enjoy and that teach effectively and efficiently.  The educational 
philosophy of the program assumes that we must impart to all children the content knowledge and academic 
skills that will provide them with the necessary intellectual capital to succeed in todayÕs pluralistic and 
information-driven world.  It also assumes that all children can learn and be successful in the early grades if 
taught appropriately.  

The kind of educational experiences provided at Arthur Academy contributes toward increased self-
esteem, confidence and personal growth of each child.  The school facilitates the learning process within an 
environment that encourages high behavioral and academic standards and reinforces positive values. 
Activities take place within a comfortable, safe and pleasant setting under the care and direction of 
competent and caring teachers where children can feel emotionally secure and where they can develop close 
relationships with other children and caring adults.   Within this context all children will be taught and 
expected to exhibit exemplary school behavior conducive to learning. 

As a result of accomplishing this mission, we believe our schools will provide a model of schooling that can 
make a contribution to public schools in the region by having a positive and cooperative relationship with 
the democratically established sponsoring district School Boards and a constructive influence on 
instructional practices within schools.

5.  Instructional Model

Arthur Academy charter schools are driven by our instructional model.  This model is a way of teaching that 
also defines our charter school option. It is what draws students and is what attracts teachers to work at the 
schools. 

This model is based on the belief that a powerful way of teaching exists that is not being utilized in most 
schools, and therefore our charter schools offer it as a choice. 

This kind of teaching is called Direct Instruction (DI). Direct Instruction is the name of a series of programs 
for teaching reading, language arts and math in grades k-6 where all learning is very incremental so that 
students can be successful in mastering everything that is taught as they progress through the programs.  It 
starts with well-designed curriculum materials and follows through with exact plans for how all lessons are 
presented and communicated. 

The MISSION of Arthur Academy:

• To accelerate the educational achievement and academic competency of all its students;
• To become a network of effective and innovative school options; and
• To provide public schools in the Portland area with schools that have a uniquely  

specialized approach to teaching.
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DI curriculum materials break down all general objectives into very small activities within each lesson.  
These activities are then very carefully sequenced so that they can be easily learned, mastered and gradually 
accumulated towards larger objectives.  The activities are presented to children in very exacting, interactive 
ways so that children are motivated and so that they all will learn.  

This model is academically focused right from the beginning, in kindergarten.  It is based on the belief that 
academic learning can be highly motivating by itself when taught clearly and systematically.  It has been 
observed that children gain empowerment and self-confidence when they learn academic skills and 
knowledge in these programs.  

E.D. Hirsch, of Core Knowledge, refers to this approach to teaching as systematic, analytical, and 
explicit.  He states:

“If you want to learn fast – be explicit.  Break down each domain to be learned into 
manageable elements that can be mastered.  Then systematically build on that knowledge 
with new knowledge.  This is the most efficient mode of learning for everybody, but it is the 
essential mode if the aim is making up for lost time in knowledge and vocabulary.”

Core Knowledge programs provide the second part of this model.  Core Knowledge complements DI by 
teaching more open ended, inquiry material in subjects of history, geography, science, music, art, and 
literature through high-interest themes and projects. This kind of content and application learning is 
increased at each grade level.  Together, these two programs provide the best of both approaches to teaching, 
specifically sequenced instruction and more open-ended discovery instruction. The DI programs provide the 
skills that can be applied in the more open-ended activities.  In turn, Core Knowledge programs help provide 
general knowledge that strengthen basic skills. 

“Everybody Reads”

This is the motto for all of our schools.  ItÕs also our promise to all of our families and children. It means that 
if a child enters any of our schools in first grade or higher and is not able to read or is way behind grade 
level, we will place him or her in a program that will enable the child to catch up.  

It also means that all kindergarten children that enter our schools will be able to read by the end of 
kindergarten.  So far, within the last five years that our schools have been in operation, we have kept that 
promise. 

There are many benefits to giving all children this kind of a boost when they start school.  The most obvious 
is the immediate effect that it has on children.  As a result of learning to read early, children improve in their 
confidence to learn.  Failure produces self-doubt.  Success produces confidence. It simply doesnÕt occur to 
these children that they canÕt learn.  

There are also many other benefits that are less immediately obvious.  They include the ability to  
concentrate better, to appreciate stories better, and to acquire information sooner in life. Young children in 
kindergarten are learning how to be students right from the beginning.  

Learning to read early in kindergarten has been the subject of serious research.  These studies have focused 
on the effect that sheer reading volume has on children.  This sheer volume of reading has benefits that go 
beyond the intelligence a child is born with.  In other words, it can make a child smarter.   Obviously, if a 
child learns to read sooner in life, the child is more likely to read more and receive these benefits.

The strongest effect of volume-reading is vocabulary development.  Children who read more know more 
words.  It was also found that children who read more know more in general knowledge.   They learn more 
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from reading than they do from TV exposure.  In a ten-year study, it was found that first grade reading levels 
strongly predict eleventh-grade reading-volume, more so than IQ.  This head start is hard to make up later.

Anne Cunningham and Keith Stanovich, reviewers of these studies, concluded in a 1998 publication, 
ÒThis is a stunning finding because it means that students who get off to a fast start in reading are more 
likely to read more over the years, and, furthermore, this very act of reading can help children compensate 
for modest levels of IQ by building their vocabulary and general knowledgeÓ. 

6. History
The first Arthur Academy opened in 2002 in the David Douglas school district and has now completed its 
sixth year.  The academic results from its first three years established Arthur Academy as one of the state's 
most successful charter schools. 

In 2003, the Institute launched!its expansion project, which sought to use the original Arthur Academy as the 
model from which to replicate the schoolÑand its successÑin other school districts around the Portland 
area.  The Institute opened the second and third Arthur Academies in September 2004 in the Woodburn and 
Reynolds school districts and the fourth Academy in the fall of 2005 in the Portland school district.  The fifth 
and sixth Academies opened in the St. Helens and Gresham-Barlow school districts in September 2007.

Current 2008 Arthur Academy Enrollments                                                                                                          
Total Enrollment: 900

David 
Douglas

Reynolds Woodburn Portland Gresham St. Helens

Years 6 4 4 3 1 1

Grades k-5 k-5 k-5 k-5 k-4 k-6

Enroll 153 164 126 155 126 176

  The purpose of this expansion project is to provide a new set of strong educational options to the public not 
currently being offered.  In so doing, we believe the Arthur Academy Charter Schools can make a positive 
contribution to education in the Portland area.  

Arthur Academy schools start small, typically grades K-2, and expand by adding a grade each year until they 
include grades K-5 (150 students) or K-8 (225 students).

In addition to classroom teachers, we provide instructional assistants in each of the lower grade classrooms. 
The reading instruction is delivered in small (6-9 student) groups determined by performance levels and 
taught by classroom teachers and assistants. The result is an!effective!student-teacher ratio under 10:1 for 
reading.  The instructional assistants also provide additional individual and small-group instruction for 
students who need it in math or language.

Each school is managed by a half-time school manager.  Generally, the manager is also the half-day 
kindergarten teacher.  When the enrollment reaches 125 students in grades K-4, additional office assistance 
is provided.  This management model has proven to be successful for the K-5 schools as long as Central 
Office support remains substantial.  

Each school has a "School Advisory Committee" made up of parents of children in the school, interested 
adults living in the district, and a school staff member. This committee acts in an advisory role to the 
management of the school, reviews operations and programs of the school, and makes recommendations to 
the Mastery Learning Institute Board of Directors.

7. Curriculum  Grade Level Summary of Curriculum Programs
Kindergarten:  Language for Learning 
   Fun Math
   Connecting Math Concepts A
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   Reading Mastery I 
   Core Knowledge

First Grade:  Language for Learning (finish), Language for Thinking
   Reasoning and Writing A 
   Reading Mastery I (review) and II
   Spelling Mastery A  (starting in February)
   Connecting Math Concepts A-B (lessons 1-60B)
   Core Knowledge- literature, social studies and science materials

Second Grade:  Reasoning and Writing B-C (lessons 1-50C)
   Language for Thinking (finish)
   Finish Reading Mastery II, Reading Mastery III or Horizons C-D
   Literature Anthology  III
   Spelling Mastery B
   Connecting Math Concepts B Ð C (lessons 1-50C)
   Singapore Primary Math 2A & B (supplement)
   Core Knowledge- literature, social studies and science materials

Third Grade:  Reasoning and Writing C-D (lessons 1-30D)
   Integrated Language Comprehension Program  A & B-1 (CRP-Comp.)
   Finish Reading Mastery III, Reading Mastery IV,  
   Literature Anthology
   Language Arts Guide with Lessons 1-140 of RM III
   Activities Across the Curriculum (correlated with RM lessons)
   Spelling Mastery C  Morphographic Spelling
   Connecting Math Concepts C-D (lesson 1-50D)
   Singapore Primary Math 3 A & B (supplement)
   Core Knowledge- literature, social studies and science materials

   Corrective Reading Ð Decoding (if necessary)

Fourth Grade:   Reasoning and Writing D
   High-Performance Writing: A structured approach
   Preparation towards meeting State Writing Standards
   Integrated Language Comprehension Program B-2 (CRP-Comp.)
   Finish Reading Mastery IV, Reading Mastery V 
   Literature Anthology
   Language Arts Guide with Lessons 1-140
   Activities Across the Curriculum (correlated with RM lessons)
   Spelling Mastery D Morphographic Spelling
   Connecting Math Concepts D-E (lessons 1-30E)
   Core Knowledge- literature, social studies and science materials
   Corrective Reading-Decoding (if necessary)

Fifth Grade:  Reasoning and Writing D/E
   High-Performance Writing: A structured approach (intermediate)
   Finish Reading Mastery V, Reading Mastery VI 
   Literature Anthology
   Language Arts Guide with lessons 1-140
   Activities Across the Curriculum (correlated with RM lessons)
   Spelling Mastery ÐE, Morphographic spelling 
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   Connecting Math Concepts E-F (lessons 1-20F)
   Core Knowledge- literature, social studies and science materials 
   Corrective Reading-Decoding (if necessary)

Core Knowledge materials provide most of the resources for these subjects.  In addition to the general 
background books written by E. D. Hirsch, Jr., the following grade level resources are used:

  
• What Your Kindergartener Ð 6th Grader Needs to Know Grade Series (a book for each grade level)
• The Core Knowledge Sequence  for all grades
• The Core Knowledge Teacher Handbooks for Grades K-5 (a book for each grade level)
• Text Resource Packets   (a book for each grade level)
• Art Resource Packets    (a book for each grade level)
• Core Classics Plus, a series of 11 classic stories for grades 3-5
• World History, Rats, Bulls, and Flying Machines (grades 3- 5)
• Essential Poetry for Elementary School Students, Listen My Children  (a book for each grade level)
• Pearson Learning/Core Knowledge History and Geography K-5 Series
• Kids Discover Life Science and Earth Science and Weather Series K-5 series
• Singapore I-Science for grades 3-5 will also be used.  

8. Test Results
 Six Arthur Academy Charter Schools’ Academic Achievement

2007-08, 650 Students, Grades K-5
Portion of Students Scoring Within Each of Five Achievement Ranges

Six Arthur Academies 2007-08 Reading, k-5, 
on the Stanford Achievement Tests

(From 1 to 6 Years in Operation)
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Six Arthur Academies 2007-08 Math, k-5 on the 
Stanford Achievement Tests 

(From 1 to 6 Years in Operation)
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These graphs summarize the reading and math achievement of the 650 students that attended Arthur 
Academy Charter Schools for the full year of 2007-08. The Stanford Achievement Test was given at the 
beginning and the end of the year.  The black bar indicates what the national norms are. They indicate the 
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percent of students expected to score in each range based on national averages. The percent of students 
actually scoring within the five levels of achievement are compared from fall (gray) to spring (white).

During this school year there were six Arthur Academies: David Douglas AA (operated for 6 years), 
Reynolds AA (operated for 4 years), Woodburn AA (operated for 4 years) , Portland AA (operated for 3 
years), and Gresham AA and St. Helens (both operating for 1 year).  In spite of the differences in length of 
time students attended an Arthur Academy school, the scores achieved during the 2007-08 school year for all 
six schools were combined to make up these charts.
 
2007-08 David Douglas Reynolds Woodburn Portland Gresham St. Helens
Enrollment 130   151  107  107  92  95
Years  6   4  4  3  1  1 

In comparing the five achievement levels or ranges for each school and the combined four-school graphs, 
patterns for each school and the combined schools are very similar.  The most dominant pattern is that the 
number of students in the lower ranges decrease from fall to spring and increase in the higher ranges.  In 
other words, fewer students end up in the lower ranges by the end of the year.  This indicates the 
improvements made during the year. 

These graphs also indicate how evenly the students are distributed among the five achievement levels in the 
fall but are heavily weighted in the high levels in the spring.  This distribution is somewhat different in the 
schools during the first few years in operation. At the beginning of the year, the newer schools have more 
students in the lower ranges than the national norms.  This indicates that our schools tend to attract more 
students that are achieving below average during the first few years in operation than higher achieving 
students. However, if the David Douglas AA is any indication, this pattern tends to even out over time, as 
students return each year.  

David Douglas Arthur Academy Academic Achievement
2007-08, 130 Students, Grades K-5

Portion of Students Scoring Within Each of Five Achievement Ranges

David Douglas AA 2007-08 
Reading Achievement on 

Stanford Achievement Tests 
(Sixth Year in Operation)
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David Douglas AA 2007-08 
Math Achievement on 

Stanford Achievement Tests 
(Sixth Year in Operation)
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These graphs summarize the reading and math achievement of the 130 students that attended the David 
Douglas Arthur Academy Charter School for the full year of 2007-08. The Stanford Achievement Test was 
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given at the beginning and the end of the year.  The black bar indicates what the national norms are. They 
indicate the percent of students expected to score in each range based on national averages. The percent of 
students actually scoring within the five levels of achievement are compared from fall (gray) to spring 
(white).

Because of high return rates, the percent of students scoring in Low, Below-average an Average ranges are 
below national norms, and the percent of students scoring in the higher ranges are more. 

In the Low and Below-average ranges, the percent of students decreased even more from the beginning of 
the year (gray) to the end (white) in both reading and math. In the Average and higher ranges, the percent of 
students dramatically increased from the beginning of the year (gray) to the end (white) in both reading and 
math, especially in the highest range. 

In the lowest range in reading, like all the ranges, 20% of the students are expected to score.  In the fall, 15% 
actually scored in this range, and in the spring, only 2% scored in this range.  In the lowest range in math, a 
similar pattern is seen.  

In the below-average range in reading, 12% of the students scored in the fall compared to the 20% expected. 
In the spring, only 7% scored in this range. In math, the same patterned again can be observed in this range. 

The opposite trend begins to happen in the average and higher ranges.  The number scoring in these ranges 
increases, especially in the highest range.  

Reynolds Arthur Academy Academic Achievement
2007-08, 151 Students,  Grades K-5

Portion of Students Scoring Within Each of Five Achievement Ranges

Reynolds AA 2007-08  Reading Achievement 
on Stanford Achievement Tests 

(Fourth Year in Operation)
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Reynolds AA 2007-08  Math Achievement 
on Stanford Achievement Tests 

(Fourth Year in  Operation)
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 These graphs summarize the reading and math achievement of the 151 students that attended the Reynolds 
Arthur Academy Charter School for the full year of 2007-08. The Stanford Achievement Test was given at 
the beginning and the end of the year.  The black bar indicates what the national norms are. They indicate the 
percent of students expected to score in each range based on national averages. The percent of students 
actually scoring within the five levels of achievement are compared from fall (gray) to spring (white).
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In the fall testing (gray), the number of students scoring in the low and below-average range combined was 
slightly less than what is expected in those ranges from the national norms.  However, by the spring testing 
(white), the number is far less than the national norms in these lower ranges and much more in the higher 
ranges.  

In the low and below-average ranges, the percent of students decreased dramatically from the beginning of 
the year (gray) to the end (white) in both reading and math. In the average and higher ranges, the percent of 
students increased from the beginning of the year (gray) to the end (white) in both reading and math. 

In the lowest range in reading, like all the ranges, 20% of the students are expected to score.  In the fall, 12% 
actually scored in this range, and in the spring, only 3% scored in this range.  In the lowest range in math, a 
similar pattern is seen.  

In the below-average range in reading, 19% of the students scored in the fall compared to the 20% expected. 
In the spring, only 11% scored in this range. In math, the same pattern again can be observed in this range. 

The opposite trend begins to happen in the average and higher ranges.  The number scoring in these ranges 
increases, especially in the highest range.  

These graphs indicate the large improvements that most students made during the year.  On average, those 
students that started the year below average made the highest gains.  The number of students scoring in the 
lowest ranges dropped dramatically during the year due to improved scores.  

Woodburn Arthur Academy Academic Achievement
2007-08, 107 Students, Grades K-4

Portion of Students Scoring Within Each of Five Achievement Ranges

Woodburn AA 2007-08 Reading Achievement on 
Stanford Achievement Test
(Fourth Year in Operation)
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Woodburn AA 2007-08 Math Achievement on 
Stanford Achievement Tests 
(Fourth Year in Operation)
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These graphs summarize the reading and math achievement of the 107 students that attended the Woodburn 
Arthur Academy Charter School for the full year of 2007-08. The Stanford Achievement Test was given at 
the beginning and the end of the year.  The black bar indicates what the national norms are. They indicate the 
percent of students expected to score in each range based on national averages. The percent of students 
actually scoring within the five levels of achievement are compared from fall (gray) to spring (white).
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In the fall testing (gray), the number of students scoring in the low and below-average range was more than 
what is expected in those ranges from the national norms.  However, by the spring testing (white), the 
number is far less than the national norms in these lower ranges and much more in the higher ranges.  

In the low and below-average ranges, the percent of students dramatically decreased from the beginning of 
the year (gray) to the end (white) in both reading and math. In the average and higher ranges, the percent of 
students increased from the beginning of the year (gray) to the end (white) in both reading and math. 

In the lowest range in reading, like all the ranges, 20% of the students are expected to score.  In the fall, 20% 
actually scored in this range, and in the spring, only 7% scored in this range.  In the lowest range in math, a 
similar pattern is seen.  

In the below-average range in reading, 26% of the students scored in the fall compared to the 20% expected. 
In the spring, only 17% scored in this range. In math, the same pattern again can be observed in this range. 

The opposite trend begins to happen in the average and higher ranges.  The number scoring in these ranges is 
lower than expected in the fall and higher in the spring.  

These graphs indicate the large improvements that most students made during the year. Of all four ranges of 
student achievement, Woodburn AA continued to attract more below-average students in the fall than in any 
other range.  Yet, by the end of the year, the ranges that have the largest number of students are the above-
average and high ranges. 

Portland Arthur Academy Academic Achievement
2007-08, 117 Students, Grades K-4

Portion of Students Scoring within Each of Five Achievement Ranges

Portland AA 2007-08 Reading Achievement 
on Stanford Achievement Tests 

(Third Year in Operation)
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Portland AA 2007-08  Math Achievement on Stanford 
Achievement Tests 

(Third Year in Operation)

20 20 20 20 2022

37

12 14 14

4
7 7

16

64

0

10

20

30

40

50

60

70

Low Below
Average 

Average Above
Average 

High 

P
e
rc

e
n

t 
o

f 
1

1
7

 S
tu

d
e
n

ts

National Norms FALL SPRING

These graphs summarize the reading and math achievement of the 117 students that attended the Portland 
Arthur Academy Charter School for the full year of 2007-08. The Stanford Achievement Test was given at 
the beginning and the end of the year.  The black bar indicates what the national norms are. They indicate the 
percent of students expected to score in each range based on national averages. The percent of students 
actually scoring within the five levels of achievement are compared from fall (gray) to spring (white).
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In the fall testing (gray), the number of students scoring in the low and below-average range, combined, was 
about the same as what is expected in those ranges from the national norms.  However, by the spring testing 
(white), the number is far less than the national norms in these lower ranges and much more in the combined 
higher ranges.  

In the low and below-average ranges, the percent of students dramatically decreased from the beginning of 
the year (gray) to the end (white) in both reading and math. In the highest range, the percent of students 
dramatically increased from the beginning of the year (gray) to the end (white) in both reading and math. 

In the lowest range in reading, like all the ranges, 20% of the students are expected to score.  In the fall, 18% 
actually scored in this range, and in the spring, only 2% scored in this range.  In the lowest range in math, a 
similar pattern is seen.  

In the below-average range in reading, 18% of the students scored in the fall, close to what is expected. In 
the spring, only 7% scored in this range. In math, 37% scored below average in the fall and 7% in the spring. 

The opposite trend begins to happen in the average and higher ranges.  The number scoring in these ranges is 
lower than expected in the fall and higher in the spring, especially in the highest range.  

These graphs indicate the large improvements that most students made during the year.  On average, those 
students that started the year below average made the highest gains.  The number of students scoring in the 
lowest ranges dropped dramatically during the year due to improved scores.  
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Gresham Arthur Academy Academic Achievement
2007-08, 92 Students, Grades K-3

Portion of Students Scoring within Each of Five Achievement Ranges
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Gresham AA 2007-08 Math Achievement on 
Stanford Achievement Tests 
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These graphs summarize the reading and math achievement of the 92 students that attended the Gresham 
Arthur Academy Charter School for the full year of 2007-08. The Stanford Achievement Test was given at 
the beginning and the end of the year.  The black bar indicates what the national norms are. They indicate the 
percent of students expected to score in each range based on national averages. The percent of students 
actually scoring within the five levels of achievement are compared from fall (gray) to spring (white).

In the fall testing (gray), the number of students scoring in the low and below-average range, combined, was 
more than what is expected in those ranges from the national norms.  However, by the spring testing (white), 
the number is far less than the national norms in these lower ranges and much more in the combined higher 
ranges.  

In the low and below-average ranges, the percent of students dramatically decreased from the beginning of 
the year (gray) to the end (white) in both reading and math. In the highest range, the percent of students 
dramatically increased from the beginning of the year (gray) to the end (white) in both reading and math. 

In the lowest range in reading, like all the ranges, 20% of the students are expected to score.  In the fall, 31% 
actually scored in this range, and in the spring, only 4% scored in this range.  In the lowest range in math, a 
similar pattern is seen.  

In the below-average range in reading, 19% of the students scored in the fall, close to what is expected. In 
the spring, only 13% scored in this range. In math, a similar pattern is observed.

The opposite trend begins to happen in the average and higher ranges.  The number scoring in these ranges is 
lower than expected in the fall and higher in the spring, especially in the highest range.  

These graphs indicate the large improvements that most students made during the year.  On average, those 
students that started the year below average made the highest gains.  The number of students scoring in the 
lowest ranges dropped dramatically during the year due to improved scores.  

St. Helens Arthur Academy Academic Achievement
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2007-08, 95 Students, Grades K-3
Portion of Students Scoring within Each of Five Achievement Ranges
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These graphs summarize the reading and math achievement of the 92 students that attended the St. Helens 
Arthur Academy Charter School for the full year of 2007-08. The Stanford Achievement Test was given at 
the beginning and the end of the year.  The black bar indicates what the national norms are. They indicate the 
percent of students expected to score in each range based on national averages. The percent of students 
actually scoring within the five levels of achievement are compared from fall (gray) to spring (white).

In the fall testing (gray), the number of students scoring in the low and below-average range, combined, was 
about the same as what is expected in those ranges from the national norms.  However, by the spring testing 
(white), the number is far less than the national norms in these lower ranges and much more in the combined 
higher ranges.  

In the low and below-average ranges, the percent of students dramatically decreased from the beginning of 
the year (gray) to the end (white) in both reading and math. In the highest range, the percent of students 
dramatically increased from the beginning of the year (gray) to the end (white) in both reading and math. 

In the lowest range in reading, like all the ranges, 20% of the students are expected to score.  In the fall, 20% 
actually scored in this range, and in the spring, only 1% scored in this range.  In the lowest range in math, 
the percentage was reduced from 25% to 0%. 

In the below-average range in reading, 21% of the students scored in the fall, close to what is expected. In 
the spring, only 2% scored in this range. In math, a similar pattern is observed.

The opposite trend begins to happen in the average and higher ranges.  The number scoring in these ranges is 
lower than expected in the fall and higher in the spring, especially in the highest range.  

These graphs indicate the large improvements that most students made during the year.  On average, those 
students that started the year below average made the highest gains.  The number of students scoring in the 
lowest ranges dropped dramatically during the year due to improved scores.  

SECTION II,  SELECTED  POLICIES
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1.    Mastery Learning Institute Organization

A.  Board Meetings.  For the purposes of administering the Arthur Academy Public Charter Schools, the 
Mastery Learning Institute Board of Directors will voluntarily adhere to OregonÕs public meetings law to the 
extent possible and practical.

"Meeting" means the convening of the B oard as the governing body of mastery Learning Institute (MLI) to 
make a decision or to deliberate toward a decision on any matter.  The B oard has the authority to act only 
when a quorum is present at a duly called regular or special Board meeting.

B. Regular Meetings. All  regular and special meetings of the Board will be open to the public except that 
the chairman may call an executive session for consideration of those confidential matters permitted by law 
to be discussed in closed session. All meetings wil l be conducted in compliance with state and federal 
statutes. No meeting will be held at any place where discrimination on the basis of disability, race, creed, 
color, sex, age, or national origin is practiced.

If requested to do so at least 48 hours before a meeting held in public, the B oard shall provide an interpreter 
for hearing impaired persons. Such other appropriate auxil iary aids and services wil l be provided upon 
request and appropriate advance notice. Communications with all qualified individuals with disabilities shall 
be as effective as communications with others.

The first regular meeting after July 1, and not later than July 31, of each year wil l be an organizational 
meeting to elect Board officers for the coming year and to establish the year's schedule of Board meetings.

The meeting schedule will be established at the organizational meeting in July but may be changed by the 
B oard with proper notice. The purpose of each monthly meeting will be to conduct the regular B oard 
business. The B oard chairman will conduct the meeting, or in his/her absence, the vice chairman will 
conduct the meeting. If both are absent, the person with the longest period of service on the B oard will 
conduct the meeting.

C. Visitor Attendance and Participation. Citizens and other interested parties are welcome to attend 
meetings of the MLI Board. Board meetings are meetings conducted in public but are not necessari ly 
meetings for public participation. The Board may allow public testimony at its meetings. In order to keep its 
del iberations efficient and effective, the Board provides the opportunity to speak at such meetings in 
accordance with the following procedures:

 a.  Each patron who wishes to speak is requested to sign a card and return it to the board secretary. This 
card will include the speaker's name, address, and the agenda item or topic s/he wishes to address.

b.  Patrons who wish to speak to a particular agenda item will be called upon after 
the item is initially discussed by the Board, but before final deliberations by the Board.

 c.  A group of visitors with a common purpose is requested to designate a spokesperson for the group.

 d.  Public comment wil l be l imited to three minutes for an individual, 15 minutes for a group or its 
spokesperson. The chairman may set time limits at his/her discretion.

D. Official Record An official record shall be kept in the Executive DirectorÕs office of any business 
conducted at any regular or special board meeting. This record shall be available to the public for inspection 
during regular business hours.
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E. Public Hearings The Board will  hold public hearings as required by law and will  follow the appropriate 
procedures. The Board may establish procedures for other hearings as may be required to ascertain the 
opinions of the community on items of interest or to facilitate the orderly resolution of concerns. 

F. Board Member Ethics. Mastery Learning Institute (MLI) Board members shall treat with dignity and 
courtesy other Board members, the Executive Director, staff and members of the public, and shall provide an 
opportunity for all parties to be heard with due respect for their opinions.

A B oard member has the right to express personal opinions. When expressing such opinions, the B oard 
member should clearly identify the opinions as his/her own. No B oard member shall make commitments on 
matters which should properly come before the Board as a whole. 

A B oard member will respect the privacy rights of individuals when dealing with confidential information 
gained through association with MLI.

Individual B oard members and the B oard as an entity will  voluntarily comply with the Code of Ethics for 
public officials provided in state law.

B oard members shall recognize the Executive Team (i.e. Executive Director, Director of Curriculum & 
Instruction, and the Director of Finance) as the body delegated administrative authori ty to establ ish 
regulations and oversee the implementation of Board policy. 

G. Special Meetings. Special meetings may be called by order of the chairman, or by request of at least four 
(4) board members with notice being made at least twenty-four (24) hours before such meeting is to be held 
(or by common consent of the board members).

The purpose of special meetings is to give the Board an opportunity to gather information and to discuss 
various aspects of an issue. 

H. Emergency Meetings. Emergency meetings may be called only in the event of an actual emergency. 
Appropriate notice will be given to the public and the press. The minutes of the meeting will describe the 
nature of the emergency. No business other than that related to the emergency will be discussed at these 
meetings.

I. Board Work Sessions or Workshops. The Board may meet for work sessions or workshops to exchange 
information and or for training or to develop understanding. Such meetings will be open to the public and 
prior public notice shall be given as per a regular Board meeting. 

2.  Enrollment and Admissions (the following sections are excerpts from the charter agreement)

A. Voluntary Enrollment:  Who is Eligible.  Student enrollment in these Charter School shall be voluntary.  
All students who meet grade level requirements are eligible for enrollment; these requirements will be 
consistent with District policies relating to admission of students into any grade (such as District policies 
JEBA and JEBA-AR).  A student will be deemed admitted to and enrolled in the Charter School when the 
studentÕs application has been unconditionally accepted by the Charter School following completion of a 
phase of the enrollment process.  

Enrollment of special education students is governed by Section 7 of the charter agreement.

B. Phased Enrollments; Deadlines.  The Charter School may, in its discretion, elect to conduct a series of 
open enrollments for each school year, provided the process conforms to the Agreement.  Each year, the 
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Charter School will set deadlines by which such applications must be received for each phase of the 
enrollment process.  These deadlines may change from year to year at the discretion of the Charter School. 

C. Application Process; First Phase of Enrollment Process.  The deadline for the first phase of enrollment 
will not be earlier than March 1 of each year, unless the District consents to an earlier date.  The Charter 
School will accumulate all applications received on or before the deadline for the first phase of enrollment; 
applicants are not accepted on a Òfirst come, first servedÓ basis.  

Rather, for the first phase of the enrollment process, if the number of applications received by the deadline 
for the first phase is less than or equal to the maximum number of students allowed for each grade, then all 
the applications for that grade will be accepted. 

If these number of applications received for any grade is greater than the maximum number of students 
allowed for that grade, then the Charter School will conduct an equitable lottery, in a manner determined by 
the Charter School and consistent with state law, to admit the maximum allowed number of students for that 
grade and to create a waiting list for subsequent admission should a space become available later.  

D. Second and Later Phases of Enrollment.  If the Charter School receives fewer applications than the 
maximum number of students allowed for any grade, then the Charter School will set a second application 
deadline.  The admissions process will be the same as with the first phase, but will apply only with respect to 
the Òavailable spaces,Ó if any, for each grade.  However, the Charter School may also accept additional 
applicants in order to create or expand a waiting list for any grade.  

If, after the second enrollment, there still remain Òavailable spacesÓ in any grade, or the Charter School 
desires to create or expand a waiting list for any grade, the Charter School may set additional application 
deadlines thereafter up until the school year begins.  The admissions process will be the same as with the 
second phase, again applying only with respect to the Òavailable spacesÓ for each grade (or to create or 
expand a waiting list for any grade).  Thereafter, including during the school year, additional students who 
apply will be added to the waiting list in the order the applications are received.  

E. Preferences After First Year.  As provided in ORS 338.125(1), in the second and following years of 
operation, the Charter School shall give admissions preferences to (1) students who were enrolled in the 
Charter School in the prior year, and (2) applicants who have siblings who are presently enrolled in the 
Charter School and who were enrolled in the Charter School in the prior year. 

F. Nonresident Students;  Limitations.  As provided in ORS 338.125(2), if space is available, the Charter 
School may admit students who do not reside in the district.  At each phase of the enrollment process, 
preferences will be given to residents of the District, so long as state law requires such preference.  
Nonresident applicants may be accepted to fill any Òavailable spacesÓ (including spaces on waiting lists).

G. Application and Enrollment of Special Education Students.  For any prospective student with an IEP, 
the Charter School will notify the IEP team leader as soon as possible, and a representative from the Charter 
School will attend the IEP team meeting at which the team will determine whether or not the Charter School 
is the appropriate placement. 

H. Attendance and Records. The Charter School shall use the DistrictÕs student information system to 
maintain records and attendance.  

3.  General Complaint Procedure.
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A.  Initiating a Complaint; First Effort at Resolution.  A student, parent, or any member of the public 
who wishes to express a complaint or concern that is not a violation of law (a separate policy governs 
complaints about violations of law) should first discuss the matter either (a) with the school employee 
involved (teacher, teacher assistant, School Manager, or Executive Director) or (b) with that employeeÕs 
supervisor (such as the School Manager or, in the case of complaints relating to the School Manager or 
central services staff, the Executive Director).  Mastery Learning Institute (MLI) intends to solve problems 
and address all complaints as close as possible to their origination, among the people directly involved.  For 
any complaint or concern addressed to or discussed with an employee, within one week the employee shall 
tell the employeeÕs supervisor about the complaint or concern and about what conversations and other 
actions have been taken to respond to and resolve it.  The supervisor has authority to determine what 
additional actions shall be taken.

B.  Involvement of the Affected Employee’s Supervisor.  If the complainant and affected employee are 
unable to resolve a problem or concern by themselves as provided in paragraph 1, the complainant should 
work with the employeeÕs supervisor to resolve the complaint or concern.  When a complaint or concern 
about an employee is first brought to that employeeÕs supervisor (such as the School Manager or the 
Executive Director) rather than brought directly to the affected employee, the supervisor has the authority 
either (a) to require the complainant to first talk to the subject employee in an effort to resolve the issue or 
(b) to become directly involved in further communications with both the complainant and the subject 
employee in order to resolve the issue.
!
C.  Involvement of the Executive Director.  In cases where the affected employeeÕs supervisor is under the 
Executive DirectorÕs supervision and the problem or concern is not resolved as provided in paragraph 2, the 
complainant should work with the Executive Director to resolve the complaint or concern.

D.  The Mastery Learning Institute, Inc. Board of Directors.  If the complainant is dissatisfied with the 
Executive DirectorÕs findings and conclusion, the complainant may appeal the decision to the Board, which 
may hold a hearing to review the findings and conclusion of the Executive Director, to hear the complainant, 
and to take such other evidence as it deems appropriate.  Generally all parties involved, including the school 
administration, will be asked to attend such meeting for the purposes of presenting additional facts, making 
further explanations, and clarifying the issues.  The Board may elect to hold the hearing in executive session 
if the subject matter qualifies and an open meeting is not requested as permitted in certain circumstances 
under Oregon Revised Statutes.  If the complaint or concern relates directly to the Executive Director and 
the complainant and Executive Director fail to resolve the matter, the complainant may request action by the 
Board, which may take whatever actions it deems appropriate to resolve the matter.  

4.  School Advisory Committees

A.  Creation of School Advisory Committees; Purposes.  

 1. Creation of Advisory Committees. 
The Executive Director shall cause an Advisory Committee to be created for each Arthur Academy Charter 
School in compliance with this policy.  The Executive Director may delegate tasks under this policy to 
individual school managers or to other persons, but such delegation does not relieve the Executive Director 
of responsibility to ensure that the task is accomplished.
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 2. Purposes.  The purposes of the School Advisory Committees are as follows: 

(a)  Review operations and programs of the school that the Committee deems appropriate 
based on mission, charter agreement and student results.

 (b) Make recommendations to and advise the school manager, Executive Director or 
Board of Directors on any questions or issues that have been considered.

 (c)  Provide assistance in making improvements to the schoolÕs operations and provide 
general support to the school in communications with the broader community, parents 
and Board of Directors. 

 (d)  Make recommendations to the school manager, the Executive Director, or the Board 
about improvements that could be made to the school, including facilities, equipment, 
and adoption of or changes to policies, operations, or procedures; 

 (e)  Report to the school manager, the Executive Director, or the Board problems, 
challenges, or opportunities that are brought to the attention of the Advisory 
Committee.

B.  Definitions.  In this policy, the following terms have these meanings: 
1. MLI means Mastery Learning Institute. 
2. Board and Board of Directors mean the Board of Directors of Mastery Learning Institute. 
3. Director means any director of the Board of Directors.
4. Executive Director means the Executive Director of MLI.
5. School means the particular Arthur Academy Charter School with which an Advisory 

Committee is associated.
6. School Manager means the school manager of the particular Arthur Academy Charter School 

with which an Advisory Committee is associated.

C.  Members; Number; Election or Appointment; Removal; Resignation.

 1. Number. The Executive Director shall determine the number of members for each School 
Advisory Committee.  That number may vary for any one School Advisory Committee between a minimum 
of three and a maximum of five.

 2.   Members.  The Advisory Committee may include representatives from each of the following 
groups: (a) the school staff; (b) the schoolÕs parent organization; and (c) the community in which the school 
is located.   The Executive Director shall determine the number of representatives from each such group, 
which number may change from time to time.

 3. Election or Appointment; Removal.  Members shall be appointed or elected and removed as 
follows: (a) the school manager shall appoint and may remove the school staffÕs representatives; (b) the 
schoolÕs parent organization shall elect and may remove its representatives to the Advisory Committee in a 
manner determined by the parent organization; and (c) the Executive Director, in consultation with the 
school manager, shall appoint and may remove representatives from the community.  All members of the 
Advisory Committee must be approved by the Board of Directors.

 4. Resignation.  Any member may resign at any time by delivering written notice of resignation 
to the chairman of the Advisory Committee, the school manager, or the Executive Director, and whoever 
receives the notice shall immediately inform the other two persons and other members.  Such resignation 
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shall be effective upon receipt unless it is specified in the notice to be effective at a later time, and 
acceptance of the resignation is not necessary for it to be effective.  Resignation of a member shall also 
automatically constitute resignation from any committees on which the member is serving.

D.  Term.  Generally, members are expected to serve for a term of about one year coinciding with the fiscal 
year of MLI (July 1 through June 30).  More specifically, the start of a memberÕs term will be the date 
specified in the election or appointment, or if no such date is specified then the date the election or 
appointment takes place.  The end of a memberÕs term will be the date the memberÕs successor takes office; 
thus, a member will continue to serve past June 30, if the successor has not yet been elected or appointed, 
until the successor is elected or appointed.  A member may be appointed without limitation on the number of 
terms that may be served. 

E.  Meetings; Quorum.

 1. Annual Organizational, Regular and Special Meetings. At its first meeting after July 1 of 
each year, the Advisory Committee shall take any action necessary to organize the Advisory Committee for 
that fiscal year; written notice of such annual organizational meeting shall be given to all representatives at 
least 14 days before the meeting.  The Advisory Committee shall have at least three regular meetings a year. 
The Advisory Committee shall determine when and where to hold regular meetings; written or oral notice to 
all members shall be given at least three days before any regular meeting.  Special meetings of the Advisory 
Committee may be called by its chair, by a majority of the members, or by the Executive Director; special 
meetings of the board can take place at any time provided all members are notified and a quorum of 
members can be achieved.

 2. Notice of Meetings.  Public notice of the meetings shall be posted in the school and in any 
parent news letter.  Any notice of a meeting shall in each case specify the date, time, and place of the 
meeting.  The notice is not required to state the business to be transacted or the purpose of the meeting.  Any 
required notices shall also be given to the school manager and the Executive Director.  Notices sent via U.S. 
Mail, fax or e-mail shall be directed to the membersÕ address, fax address, or e-mail address shown on the 
Advisory Committee records or to the memberÕs actual addresses, to be ascertained by the person giving 
notice.  Oral notice may be delivered in person or by telephone.  

 3. Meeting by Telecommunication.  Meetings of the Advisory Committee may be held by means 
of conference telephone or similar communications equipment if all persons participating in the meeting can 
hear each other at the same time.  Such participation shall constitute presence in person at the meeting.  

 4. Quorum and Action. At least one-half of the members in office at the time of a meeting of the 
Advisory Committee shall constitute a quorum for the transaction of business at any meeting of the Advisory 
Committee.  The act of a majority of the members present at a meeting at which a quorum is present at the 
time of the vote thereon shall be the act of the Advisory Committee, unless a different number is required by 
law, the Advisory CommitteeÕs rules, or this policy.  

 5. Rules for its Meetings.  The Advisory Committee shall adopt such rules and regulations for 
the conduct of its meetings and such other rules and regulations for the management of its affairs as it may 
deem proper.

G.  Officers.

 1. Designation.  The officers of the Advisory Committee shall include president and secretary.  
The Advisory Committee may decide to designate and elect other officers, in which case the same individual 
may hold two or more offices, except that the same individual shall not be both president and secretary.  
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Officers have the authority to perform the duties assigned to them by the Advisory Committee from time to 
time.  

 2. Election and Term of Office.  The officers of the Advisory Committee may be elected by a 
majority vote of the members at any official meeting of the site council.  Each officer shall hold office until a 
successor is duly elected or until the officerÕs resignation, death, or removal.  

 3.  Resignation.  An officer may resign at any time by delivering written notice of resignation to 
the president, secretary, school manager, or Executive Director, and whoever receives the notice shall 
immediately inform the other three persons and other members.  
Such resignation shall be effective upon receipt unless it is specified in the notice to be effective at a later 
time, and acceptance of the resignation is not necessary for it to be effective.  Resignation of an officer does 
not constitute that personÕs resignation as a member unless the notice so states.  

 4. Removal.  The Advisory Committee may remove any officer, with or without cause, by the 
affirmative vote of a majority of the members then in office, at any meeting of the Advisory Committee.  
Election or appointment of an officer shall not of itself create contract rights.  Removal of an officer shall 
also automatically constitute removal from any committees on which the officer is serving.  

 5. Vacancies.  A vacancy in any office because of death, resignation, removal, or otherwise may 
be filled by the Advisory Committee for the unexpired portion of the term.  

H.  Powers and Duties of Officers.

 1. General Powers and Duties; Standard of Conduct.   The officers of the Advisory Committee 
shall have such powers and shall perform such duties as may from time to time be specified by this policy, 
by the Board, or by the Advisory Committee.  An officer shall discharge the officerÕs duties in good faith, 
with the care an ordinarily prudent person in a like position would exercise under similar circumstances, and 
in a manner the officer reasonably believes to be in the best interests of the Advisory Committee and Arthur 
Academy.  An officer is not liable to the Advisory Committee, or other persons for any action taken or not 
taken as an officer if the officer acted in compliance with this section.

 2. Specific Powers and Duties.  The president shall be the chief officer of the Advisory 
Committee and shall act as the chair of the Advisory Committee.  The secretary shall perform, or cause to be 
performed, the following duties: (a) record the minutes of all Advisory Committee meetings and actions; and 
(b) provide notice of all Advisory Committee meetings.   

I.  General and Administrative Provisions 

 1.   Indemnification; Limitation of Liability. MLI will indemnify officers and other members of 
the Advisory Committee to the fullest extent allowed by Oregon law.  The civil liability of Advisory 
Committee members shall be limited to the fullest extent permitted under the Oregon Nonprofit Corporation 
Act.  

 2. Contracts.  The Advisory Committee may not authorize any of its officers or agents to enter 
into any contract, or to execute and deliver any instrument in the name of and on behalf of the Advisory 
Committee, without the written consent of the Executive Director.  Any such action or authority to which the 
Executive Director consents may be general or limited to specific instances.



23

 3. Finances.  The Advisory Committee may not raise funds, expend money, create bank 
accounts, or incur debts without the written consent of the Executive Director or the MLI business manager. 

 4. Books and Records.  The Advisory Committee shall keep correct and complete books and 
records of account and shall also keep minutes of the meetings of the Advisory Committee and all standing 
committees.  At any reasonable time, all books and records of the Advisory Committee may be inspected by 
any member, the Executive Director, the school manager, the Board, or any director, and by any designee of 
any of the foregoing.

 5.        Committee Facilitator:  the School Manager shall attend and facilitate all Advisory 
Committee meetings and shall report to the Executive Director and Board about meetings.  
 

6. Amendment.  This Policy may be amended or repealed by the Board at any time at a proper 
Board meeting.

5.  Field Trips.
Field trips are subject to the prior approval of the Executive Director.  The Executive Director has authority, 
in his discretion, to determine all factors involved with field trips, including without limitation: satisfactory 
educational purposes for field trips, scheduling, notices, parental consent requirements, costs, student fees if 
any, locations, transportation, adult supervision, safety, rules, standards of conduct, discipline, 
communication, and emergency procedures.

6. School Visitors
The School Manager, in consultation with the Executive Director, is responsible for establishing rules and 
procedures governing visitors to the school and taking appropriate action with respect to visitors.  Such rules 
and procedures may govern protection of students, staff, and property; reporting of visitors to the school 
office; removal of trespassers; and loitering.

7.  Student Conduct and Discipline.
A major goal of the school program will be to teach students how to behave appropriately in school.  All 
students will be expected to conduct themselves at all times to show utmost respect for others.  Students will 
be taught how to use character virtues to guide their lives in and out of school.  

The Arthur Academy faculty and staff are committed to maintaining a school environment that is safe, 
orderly, and caring.  They exhibit the common values that the students learn as part of a comprehensive 
character education curriculum.  

The common values taught and held are: Honesty, Friendship, Fairness, Kindness, Responsibility, 
Citizenship, Courage, Self-Discipline, Respect, Perseverance, and High Academic Achievement.  

The Arthur Academy Charter School is dedicated to preparing its students to become successful and 
productive citizens. In doing so, we will treat students with dignity, respect, understanding and discipline.  
The staff at the Arthur Academy is charged with maintaining a warm, but orderly learning environment that 
emphasizes positive behavioral learning techniques.  They will attempt to maintain a focused, friendly 
classroom environment during classroom instruction and work times. Appropriate and constructive 
behaviors will be emphasized. The staff is also given full responsibility to issue appropriate corrections and 
consequences to any student whose behavior is inappropriate.  

A. Basic Rules of Conduct.  In order to protect the safety of all students and to create the best possible 
learning environment, students will be required to follow the following guidelines:
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1. Students are expected to be attentive, to listen in classrooms, and to follow all rules and directions                                                       
stated by the teacher. Students should be seated when class begins and ready to listen to the teacher.  
Any student who has difficulty meeting expectations on a continual basis will be given individual  
assistance that includes the studentÕs parents.

2. For students in grades 1-5, this assistance may take the form of a signed agreement to:
a. Accept responsibility for their actions and learn from mistakes.
b. Continue to work on problems in behavior or academic performance.
c. Be kind to themselves and polite to others.
d. Conduct themselves as good citizens.
e. Tell and seek the truth always.
f. Demonstrate true friendship, fairness, self-discipline and courage.
g. Show respect for and act politely towards their teachers and their peers at all times.

3. Running is prohibited in the school building at all times.  No radios, headphones, cellular phones,  
beepers, pagers, or similar electronic devices are allowed on school property. If any of the above 
devices are found in the school building, they will be taken and returned to the student at the end of 
the day.   

4. Students must be in a supervised area at all times.
5. Students may not be in any area of the building that is not part of  Arthur Academy.

Specific behavioral expectations taught at the school will be posted clearly in classrooms and frequently 
reviewed by staff. 

The Board of Directors will demand safe and secure schools for teaching and learning and will incorporate 
suspension and expulsion statutes for behavior that threatens student safety and learning.  Statutes will 
include the due process rights to which a student attending a public school in Oregon is entitled.  A student 
will be expelled for violation of the statute concerning a weapon on school property and will be excluded 
from attending the Arthur Academy Charter School.  Additional reasons for expulsion may include drug-
related violations, arson, assault and battery, and other serious crimes.

The Board seeks to assure a school climate which is appropriate for learning and which assures the safety 
and welfare of personnel and students. The Site Administrator will develop rules, procedures and standards 
whereby those students who disrupt the educational setting or who endanger the safety of others will receive 
corrective counseling and be subject to disciplinary sanctions.

A student whose conduct is seriously detrimental to the schoolÕs best interests may be suspended or expelled 
in accordance with administrative procedures and rules established by the Site Administrator. Such rules and 
procedures will ensure careful consideration of the rights and needs of the individual concerned, as well as 
the best interests of other students and the school program as a whole.

B.  Corporal Punishment.

1. The use of corporal punishment in any form is strictly prohibited by the Arthur Academy. No 
student will be subject to the infliction of corporal punishment.  Corporal punishment is defined as the 
willful infliction of, or willfully causing the infliction of, physical pain.

2. No teacher, administrator, other school personnel, or school volunteer will subject a student to 
corporal punishment or condone the use of corporal punishment by any person under his/her supervision or 
control.  Permission to administer corporal punishment will not be sought or accepted from any parent or 
school official.
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3. A staff member is authorized to employ physical force when, in his/her professional 
judgment, the physical force is necessary to prevent a student from harming self, others, or doing harm to 
district property.  Physical force shall not be used to discipline or punish a student. The Site Administrator 
shall inform all staff members and volunteers of this policy.

C.  Detention of Students.

1. The Site Administrator or teacher may detain a student for disciplinary reasons after school 
hours, provided the parent has been notified of the detention and, in the case of bus students, arrangements 
have been made for the studentÕs transportation home. In cases where transportation is required, 24-hour 
notice will be given to the parent so that transportation may be arranged.  Parents may be asked to arrange 
for the transportation of the detained student; however, if the parent cannot or will not provide it, an 
alternative disciplinary procedure must be substituted.

2. Students who are detained after school must not be left alone during their detention. Their 
supervision must be provided or arranged for by the teacher or administrator who detains them.

D.  Suspension.

 3.  Suspension: Should the severity or reoccurrence of a misbehavior, in the school 
administratorÕs or the administratorÕs designeeÕs estimation, warrant suspension, the student will be removed 
from the classroom and arrangements with the parents will be made to have the child sent home 
immediately, or shall become the full responsibility of the school administrator or designee until such time 
as arrangements can be made.  

 4.   Parents will receive a written statement about the reason for and duration of the suspension, 
and a meeting with the parents will be scheduled within three days.  At that meeting, the incident will be 
discussed, and a solution to prevent its reoccurrence devised.  Suspension periods will not exceed ten (10) 
days based on one incident.  The student can receive assignments during that period, but cannot be present 
on the school grounds except for the parent meeting.  Time spent out of school prior to the parent meeting 
will count against the number of days of the suspension period.  

 5.  Parents may appeal suspension decisions to the Mastery Learning Institute Board of 
Directors.

E.  Expulsion.

 1.   Expulsion: The severe nature of an offense may in extremely rare circumstances require the 
school administrator or designee to recommend expulsion.  This will be done in a report to the Board of 
Directors.  Parents can appeal an expulsion to the Mastery Learning Institute Board of Directors.  Expulsion 
will not extend beyond one calendar year.  

 2.  Notification of StudentÕs District of Residence: The school administrator will notify the local 
school district in the event of a pupil expulsion. The Academy and the District shall extend full faith and 
credit to the suspension and expulsion of a student, unless both parties agree in writing to a variance from 
this requirement.

 3. No student may be expelled without a hearing unless the studentÕs parents waive the right to a 
hearing, either in writing or by failure to appear at a scheduled hearing. By waiving the right to a hearing, 
the student and parent agree to abide by the findings of the site administrator. The site administrator or his/
her designee may modify the expulsion of a student on a case-by-case basis.
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4. When an expulsion hearing is not waived, the following procedure shall be used to assure that 
a student and parent or person in a parental relationship with the student have notice of an expulsion hearing, 
notice of the charges supporting the proposed expulsion, and the opportunity to present evidence at that 
hearing.

5. Notice will be given to the student and the parent by personal service or by certified mail at 
least five days prior to the scheduled hearing. Notice will include: (1) the specific charge or charges; (2) the 
conduct constituting the alleged violation, including the nature of the evidence of the violation; (3) a 
recommendation for expulsion; (4) the studentÕs right to a hearing; (5) when and where the hearing will take 
place; and (6) the right to representation.

6. The executive director or designee will act as hearings officer and will conduct the hearing. 
The hearings officer will not be associated with the initial actions of the building administrators.  Expulsion 
hearings will be conducted in private.

7. In case the parent or student has difficulty understanding the English language or has a 
disability that requires accommodation in order to participate in the expulsion hearing, the district will 
provide a translator or other reasonable accommodation. If such accommodations are necessary, requests 
must be made in advance of the hearing.

8. The student will be permitted to have a representative present at the hearing to advise and to 
present arguments. The representative may be an attorney or parent. The AcademyÕs attorney may be 
present.

9. The student will be afforded the right to present his/her version of the charges and to 
introduce evidence by testimony, writings, or other exhibits.  The student will be permitted to be present and 
to hear the evidence presented by The Academy.

10. The hearings officer will determine the facts of each case on the evidence presented at the 
hearing.  Evidence may include relevant past history and student education records.  The hearing shall be 
recorded either by audio tape or by manual recording of the proceedings at the discretion of the hearings 
officer.

11. Findings of fact as to whether the student has committed the alleged conduct will be 
submitted to the Board, along with the officerÕs decision on disciplinary action, if any, including the duration 
of any expulsion. This decision will be available in identical form to the Board, the student and the studentÕs 
parents at the same time.  

12. The hearings officerÕs decision is final. However, this decision may be appealed to the Board. 
In order to appeal a decision of the hearings officer, a parent or student must file a written request to appeal 
the decision to the School Board within 5 days from the time the hearings officerÕs decision is received by 
the student or parent. The written request to appeal shall be sent to the Mastery Learning Institute office. 
Failure to appeal the hearings officerÕs decision within 5 days to the Mastery Learning Institute office 
renders the decision final and not reviewable by the School Board. 

13. At its next regular meeting, the Board will review the hearings officerÕs decision and will 
affirm, modify or reverse the decision. Parents of students who wish to appeal the hearings officerÕs decision 
will have the opportunity to be heard at the time the Board reviews the decision.

14. Board review of the hearings officerÕs decision will be conducted in executive session unless 
the student or the studentÕs parent requests a public hearing. The appeal before the school Board shall be on 
the record and no additional evidence may be submitted. The evidence submitted at the hearing shall 
comprise the record for review, together with the hearing officerÕs findings of fact and conclusions of law 
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and order. The student or parent and the Arthur Academy representative shall each be given no more than 30 
minutes for oral arguments before the Board. If an executive session is held by the Board or a private 
hearing by the hearings officer, the following will not be made public:

a.  The name of the minor student;
b.  The issues involved;
c.  The discussion;
d.  The vote of Board members, which may be taken in executive session.

15. Prior to expulsion, the resident district must propose alternative programs of instruction or 
instruction combined with counseling to a student expelled for reasons other than a weapons policy 
violation. The Arthur Academy must document to the parent of the student that proposals of alternative 
programs have been made.

F.  Discipline of Disabled Students.

When students who are being served by an individualized education program (IEP) engage in conduct which 
would warrant suspension of more than ten days or expulsion for a non-disabled student, discipline shall be 
governed by local district or resident district policies for special education students.  


